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ABSTRACT 
 
In 2007 the Green League of universities was launched and in 2010 the Higher 
Education Funding Council for England (HEFCE) announced requirements for 
all higher education institutions to measure and manage their carbon footprints. 
These two factors have culminated in increased environmental management 
activities within higher education. 
 
The research set out in this paper aims to discover to what extent universities use 
their academic expertise to enhance their own sustainability. This is a prudent 
time for these discussions as the higher education sector is currently facing its 
biggest challenge since tuition fees were first introduced in the UK in 1998. 
Universities are now expected to prove their social worth as well as operate 
within increasing financial restraints. In 2014 the new Research Excellence 
Framework (REF) will require all researchers to demonstrate who will benefit 
from their research. Using in-house expertise is a way to assist this as well as 
reduce costs and demonstrate innovation for the university. 
 
A series of research interviews were undertaken with both academics and non-
academics in nine different universities in the United Kingdom. The results of 
these, combined with the experiences of the author’s position as Environmental 
and Sustainability Officer at The University of Manchester, has led to a 
framework for using in-house research and expertise to solve environmental 
management problems that an institution faces. The interviews identified six 
different themes that need to be taken into consideration when designing projects 
that use in-house knowledge. These are: communications, academic and 
professional support staff divide, cost, timescales, the university structure and the 
nature of research. 
 
The extent to which universities use their academic expertise to enhance their 
own sustainability is very varied across the sector. The study concludes by 
stating that a radical overhaul of how universities approach their environmental 
management is not needed. Everything required to exploit in-house academic 
expertise to solve operational problems is in place. What is required is some 
reorganisation and redefining of roles.  
 
The research has found that there are many benefits to using academic 
knowledge to solve environmental problems. Academics have access to real-life 
situations, practitioners have less need to buy-in consultants and there is 
enhanced student experience through involvement in projects on campus. A 
university is an organisation that exists to generate knowledge; therefore it 
should, and it can, learn from itself.  
 
This study has looked at the role of organisational learning in the context of 
environmental management. However, the same principles apply to other areas 
of a university setting and therefore the same principles could be used to solve 
other operational problems.  
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Education, in short, is humanity’s best hope and most effective means in the 
quest to achieve sustainable development.  
 

United Nations Educational, Scientific and Cultural Organization 
(UNESCO), 1997.  
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CHAPTER 1: INTRODUCTION 
 
 
1.1 Background 
 
Within the last three years, the UK higher education (HE) sector has seen 

environmental management activities accelerate. This is mainly due to two 

factors: in 2010 the Higher Education Funding Council for England (HEFCE) 

announced requirements on HE institutions to manage their carbon footprint, and 

the Green League of universities was initiated in 2007. Discussion of these two 

initiatives now follows. 

 

In 2003 the then Department for Education and Skills published a Sustainable 

Development Action Plan for Education and Skills which required HEFCE to 

publish a sustainable development strategy. HEFCE met this requirement by 

launching a consultation in 2005 on their draft sustainable development in higher 

education strategy, the first time the funding council had published formal 

information on environmental issues. Despite this it took another five years until 

the funding council actually placed requirements on higher education institutions 

to manage their carbon footprints by publishing carbon management plans and 

associated targets (see Table 1 for a list of all HEFCE publications related to 

environmental sustainability). This was through the publication in 2010 of the 

Carbon Reduction Target and Strategy for Higher Education in England which 

set out a sector-level target for carbon reduction and placed requirements on UK 

institutions to: 

 

• Set their own targets for 2020 for Scope 1 and 2 emissions; 

• Give a commitment to achieve actual improvements through actions that 

are appropriate for their institution, recognising the diversity of the 

sector; 

• Establish plans for annual monitoring and reporting on progress against 

the sector-level target. 

 

HEFCE stated that they would support universities with this initiative by: 
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• Funding incentives – in particular linking capital funding to performance 

against carbon management plans; 

• Establishing a method of regularly evaluating the approach and taking 

action to learn from progress to date. 

(HEFCE, 2010, pp.4-5). 
 
This carbon reduction target and strategy marked a milestone in environmental 

sustainability within the sector. For the first time funding was explicitly linked to 

environmental performance and therefore was on the agenda of senior 

management and real action had to be taken. 

 

HEFCE has announced plans to place requirements on universities to report on 

their Scope 3 emissions, namely from travel, procurement, waste and water. The 

requirements and guidelines for this are due to be published in Autumn 2011, 

with reporting beginning in 2013 with data from the 2012/13 academic year. It is 

too early to say what repercussions this will have on the sector; however, 

institutions are already starting to build Scope 3 reporting into their processes. It 

is also likely to have an effect outside the sector as these carbon emissions are by 

their nature linked with organisations outside of the university; English higher 

education institutions spend over £8 billion a year on procurement alone 

(HEFCE, 2009, p.18): the potential for change is significant. 

 

Table 1: HEFCE Publications Relating to Environmental Sustainability 

Publication Date 

Sustainable development in higher education consultation on a 
support strategy and action plan 

January 2005 

Sustainable development in higher education statement of 
policy 

July 2005 

Sustainable development in higher education consultation on 
2008 update to strategic statement and action plan 

June 2008 

Revolving green fund consultation on the aims and operation 
of a revolving green fund 

January 2008 

Consultation on a carbon reduction target and strategy for 
higher education in England 

July 2009 

Carbon reduction target and strategy for higher education in 
England 

January 2010 

Carbon management strategies and plans: a guide to good 
practice 

January 2010 
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In 2007 the campaigning group People & Planet launched the first Green League 

of Universities which also had a significant effect on environmental management 

within the higher education sector. The Green League analyses institutions’ 

commitment to improvement as well as their actual performance (People & 

Planet, 2011). When first published, few universities had dedicated 

environmental management staff. This has now changed, partly due to the 

League which helped highlight environmental issues to universities. There are 

many criticisms surrounding the Green League, these debates being beyond the 

scope of this paper. However, these concerns - combined with universities’ 

carbon requirements through HEFCE and the fact that most institutions now 

have staff dedicated to these issues - makes it hard to see what further significant 

contribution the ranking will make to sustainable development within higher 

education. Despite this, the Green League is still on the radar of universities 

when discussing these issues and it is gaining increased media exposure; in 2011 

the League was published in The Guardian newspaper for the first time. It is 

therefore not wise to write off the Green League completely at the current time. 

 

Environmental practitioners within universities do not exist in isolation. In the 

UK there is a network of professionals called The Environmental Association of 

Universities and Colleges (EAUC); in America there is The Association for the 

Advancement of Sustainability in Higher Education (AASHE) and Australia has 

The Australasian Campuses Towards Sustainability (ACTS). These groups assist 

with networking between universities, provide training to staff and act as a 

lobbying group to funding bodies and government. Potentially, these networks 

could be a vehicle to help overcome the barriers identified in this research. 

 

1.2 Shape and Scope of the Study 

This study focuses on whether academic research that is carried out within a 

university can be used to solve the environmental problems the institution faces, 

particularly regarding operational concerns: to put it simply, exploiting in-house 

expertise. Arguably, research and education are more important than how a 

university manages its environmental impact, but using knowledge generated 

internally is a way to combine all of these three strands. The research output 

could be made more relevant and closely related to real-life problems (Rickinson 
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et al, 2011) and students will have real life examples on their own doorstep of 

how research is making their university more sustainable. This educates both 

students and staff at the same time as reducing the environmental impact of a 

university, resulting in ‘education as sustainability’ (Foster, 2001). Universities 

are like small towns as in the majority of cases they incorporate everything from 

hotels, conference facilities, restaurants and offices to specialist laboratories. It 

would be impossible for environmental practitioners within these institutions to 

be an expert on everything they encounter and so, for them, using in-house 

expertise has obvious advantages. They would have access to expert knowledge 

from people who work within their university and so understand the issues they 

face. This is especially the case with the HEFCE Scope 3 requirements, when 

new areas will have to be looked at which are potentially outside their areas of 

expertise. This research therefore aims to show advantages to both sides of the 

university community, academics and support staff; by helping make research 

more relevant, by potentially opening up new avenues for research and for 

support staff to call on the expertise within their organisation. 

 
Since 2008, the author of this study has held the position of Environmental and 

Sustainability Officer at The University of Manchester and prior to this was 

Environmental Co-ordinator at Oxford Brookes University. These two similar 

roles at two very different universities (The University of Manchester being a 

very large research-intensive institution and Oxford Brookes University being a 

smaller teaching-focused one; see Table 4 for comparison) has allowed an insight 

into a problem which exists at both types of institution: the in-house expertise 

(namely academic) that exists within universities is not being exploited to solve 

environmental problems that the institution is facing.  

 

This research therefore aims to answer the question to what extent do 

universities use their academic expertise to enhance their own 

sustainability? A number of actors in environmental sustainability in a higher 

education setting were interviewed and the author’s own experience at The 

University of Manchester has been drawn upon. The broad questions and issues 

that are being addressed are around how universities perceive their own 

environmental sustainability knowledge base, the identification of how 
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institutions are, or are not, using their own expertise and finally, to set out 

methods to enhance the way knowledge is used. 

 

1.3 Structure 

Chapter 2 provides the framework for the research in this paper through a 

literature review of the changing role of universities, the potential contribution of 

universities to sustainability, sustainability within universities and knowledge 

management within organisations. Chapter 3 is dedicated to the methodology of 

this research including aims, objectives and interview questions. A discussion of 

why these research methods were deployed follows. Chapter 4 presents the 

results from the interview process and is followed by an analysis of these in 

Chapter 5.  The results are then built upon to develop a framework for exploiting 

in-house expertise operationally within universities. Chapter 6 concludes this 

study by drawing together the various messages emerging from this research and 

the implications of these as well as identifying further areas of study.  
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CHAPTER 2: LITERATURE REVIEW  
 
Before discussing to what extent universities use their academic expertise to 

enhance their own sustainability, the framework in which these discussions take 

place is now explored so as to highlight the knowledge gap that this research 

attempts to begin to fill. 

 

2.1 The Changing Role of Universities 

At the time of writing, the UK is in the midst of debate over the role of 

universities and their contribution to society as the Government is overhauling 

funding to universities and significantly increasing tuition fees. This debate is far 

beyond the scope of this paper. However, it has sparked the publication of 

research focusing on the value of universities. The traditional ivory tower view 

of universities (where higher education is seen as a purely personal function to 

benefit only the students who attend and has no wider social purpose) is being 

tested and universities are being required to prove their social value.  

 

The current feeling is that universities exist not only to educate their students and 

perform groundbreaking research to advance humanity, but also to engage with 

the local community and to ensure that people from all walks of life can have a 

university education if they can benefit from it. The UK university sector 

contributes over £59 billion to the local economy (Universities UK, 2010). A 

recent report by The New Economics Foundation looked at the broader societal 

benefits of universities. These benefits were identified as public engagement and 

open cultural facilities, public gains through social mobility and additional 

outcomes such as greater levels of political interest. The report concludes by 

stating that ‘by not owning and taking proper account of these positive 

externalities universities are missing an opportunity to demonstrate their full 

public value and hence build stronger support for investment’ (The New 

Economics Foundation, 2011, p.22). Environmental sustainability firmly falls 

into this category. Universities have the opportunity to educate their staff, 

students and stakeholders as well as undertaking research into these issues. This 

is an important public value but it is not being exploited to its full potential. 
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Another important role of universities is to secure urban and regional economic 

prosperity through the knowledge economy. It is increasingly recognised that 

knowledge is an important means of gaining competitive advantage (Train and 

Egbu, 2006) and universities are a key source of knowledge production. 

However, in the current climate of uncertainty over funding of higher education, 

‘there is a need to establish their distinctiveness in the knowledge economy to 

avoid them becoming sites of disparate activities within organisational contexts 

that could be replicated anywhere’ (Perry and May, 2006, p.274). As it becomes 

more expensive to attend university, private companies will increasingly provide 

higher education alongside the significant amounts of money they spend on 

research and development. The belief that research is driven by the advancement 

of knowledge instead of real-world application (Harloe and Perry, 2004) is 

beginning to be questioned. Universities do not have a monopoly on the 

knowledge economy, as is seen in the use of Mode 2 research, which is research 

undertaken in the context of its eventual application (Gibbons et al, 1994), a 

method that industries such as the pharmaceutical ones excel at. 

 

2.2 The Potential Contribution of Universities to Sustainability 

One way in which universities are contributing to sustainability is through the 

concept of living laboratories, where knowledge production is explicitly 

incorporated into decision making (Evans and Karvonen, 2011, p.136). CoreLabs 

(2007) define living laboratories as ‘a system enabling people, users...of services 

and product to take active roles as contributors and co-creators in the research, 

development and innovation process’. It encourages academics and practitioners 

to work together to produce knowledge relevant to the locality in which the 

research is being undertaken. The notion originated at Massachusetts Institute of 

Technology (MIT), where it was initially used to observe the living patterns of 

residents in a future home (Bergvall-Kåreborn et al, 2009). In the context of this 

paper, living laboratories are being used as a process in which the end users of 

the knowledge have input into the research process. This process is currently 

most often seen in the context of cities and economic areas. 

 

Research by Perry and May (2010) highlights the importance of knowledge 

transfer and the science-policy interface within cities and economic areas through 
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knowledge-based urban development. Benneworth and Hospers (2008) suggest 

that ‘universities could conceivably play this role as a conduit for external 

investments which stimulate local developments’ (p.87). Indeed, there are 

increasing examples of living labs that involve partnerships with universities, 

private companies and the public sector (Evans and Karvonen, 2011). For 

example, the EcoCities project in Manchester is a partnership between The 

University of Manchester and private office provider Bruntwood to develop 

plans to help Greater Manchester adapt to climate change (EcoCities, 2010). This 

is all outward facing and none of the excellent research being undertaken is being 

looked at within the context of the University’s sustainability agenda, even 

though it is being led by researchers at the institution.  

 

Despite solid research into the role of universities in living laboratories, little 

work has been conducted into the effectiveness of knowledge transfer within 

higher education institutions, academics actively working in partnership with 

support staff to solve problems within the institution. This research attempts to 

fill that gap: if such transfers cannot happen at an organisational level, then how 

will they be effective at city or regional level? If a university cannot solve its 

own challenges, then how can the wider issues facing the world be solved? 

Success in this area could serve as a model for the local community as to how an 

organisation should operate to show commitment to sustainability (Ferrer-Balas 

et al, 2008), if an organisation as complex as a university can operate in such a 

way that minimises their impact on the environment then most organisations can. 

 

In 2011 The Higher Education Funding Council for England (HEFCE) 

announced that researchers will have to ‘assess the impact arising from excellent 

research’ (p.1) in the 2014 Research Excellence Framework (REF) exercise 

which forms the basis for how research funds are allocated. The UK Research 

Councils have also announced that all applications for research funding will have 

to include impact summaries detailing who will benefit from the proposed 

research and how this will be achieved (Research Councils UK, 2011). The US 

National Science Foundation has included societal impact as an explicit criterion 

for funding for a number of years (Demeritt, 2010) and this may be a factor in 

why environmental sustainability is more embedded within US universities. The 
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increasing emphasis on research and societal impact will result in academics 

actively looking for ways to prove the usefulness of and wider application of 

their research. The living labs concept is a very good vehicle to deliver this 

requirement. 

 

2.3 Sustainability Within Universities  

Universities in North America have focussed on campus environmental issues 

since 1970, when an Earth Day celebration sparked student action; the 

subsequent energy crisis ensured that these issues remained a priority (Barlett 

and Chase, 2004). M’Gonigle and Starke (2006), two researchers at The 

University of Victoria in Canada have written extensively about Planet U, how 

universities can be reinvented to lead the sustainability movement. The aim of 

Planet U is ‘to provide the emerging movement with a new awareness of the 

university – its dramatic potential to help create a sustainable world and its many 

strategies for doing so’ (p.16). Some of the barriers to a sustainable university 

that they have identified include the structure of a university and the lack of 

communal values across an institution: 

 

‘The weakness of communal values is nowhere more apparent than with faculty 
members who as a collective entity have enormous, but unused, power to motivate 
change. Instead, their work life is more driven by external research funders, professional 
approbation and the allure of conferences in exotic locations than by the place of the 
university’ (p.151). 

 

The result of these external drivers for academics is that their efforts are focussed 

outwards and not necessarily to the institution that employs them. Therefore, the 

university does not benefit from their wealth of knowledge as much as they could 

do and the power for change is lost. Planet U argues for a ‘truly active place of 

learning’ (p.183) and one solution they propose to achieve this is through 

‘ambidextrous management’, which involves the “using department” existing in 

dynamic relations with the “creative department”; ‘the former mechanical and 

linear, and the latter experimental and interactive’ (p.181). Research that engages 

with the end users motivations, anticipations and demands will result in a useful 

real-world application (Rickinson et al, 2011). There is an irony associated with 

universities that the knowledge they generate is used extensively except in the 

organisation in which it was developed. 
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The majority of institutions within the UK (on which the research in this paper is 

based) have been relatively slow in responding to environmental sustainability 

concerns. There are some notable exceptions to this, Edinburgh being one, but it 

is fair to say that it has only been a real priority for the majority of UK 

universities since HEFCE started placing carbon reporting requirements on 

English universities. Coupled with increasing media attention surrounding the 

Green League of Universities, this has meant that most higher education 

institutions in the country have started to take this agenda seriously.  

 

This is the starting point for this research which attempts to explore a more 

effective way of using what knowledge already exists to improve campus 

sustainability. The longevity of universities demonstrates their ability to adapt to 

changing conditions to survive and continue providing value to society (Merkel 

and Litten, 2007). The debate now centres on the question of what the most 

effective way to achieve environmental sustainability on campus would be. 

Universities have a pivotal role in the quest for sustainable development, a role 

that is absolutely proper to them as universities (Gough and Scott, 2007), which 

exist to advance humanity. 

 

Progress on the sustainability agenda within universities has been relatively slow 

due to the institutional barriers in place and the complexity of universities as 

highlighted by Moore et al (2005) in their research into sustainability at The 

University of British Columbia. They reflected that improving their 

environmental performance would create an organisation that was more resource 

effective, and where staff and students would take greater pride in being part of 

the campus community. The overarching conclusion from this research was that 

‘universities need to turn principles into projects or programmes that are real and 

implementable’ (p.77). Having engagement with both sides of university staff - 

academic staff and support staff - which is often fragmented, would help ensure 

that projects are more implementable and more likely to be accepted. 
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2.4 Organisational Learning and Knowledge Management 

Why organisations would want to learn and how they manage knowledge are 

important factors to consider when discussing this research question as this 

framework will help inform any solution to help universities exploit their in-

house expertise.  Mårtensoon (2000) discusses the importance of knowledge 

management as ‘important and necessary components for organisations to 

survive and maintain their competitive keenness. It is considered a prerequisite 

for higher productivity and flexibility in both the public and private sectors’ 

(p.204). Knowledge management is part of the broader framework of intellectual 

capital. Roos and Roos (1997) state that intellectual capital is ‘the most important 

source for sustainable competitive advantages in companies’ and its management 

is also one of the most important managerial responsibilities (p.415).  

 

For knowledge management to be successful, organisations need to develop 

systems for capturing internal knowledge as well as transferring it (Allerton, 

1998). Mårtensoon has identified the factors that are essential for such a 

knowledge management strategy: 

• Support from top management 

• Communication 

• Creativity 

• Culture and people 

• Sharing knowledge 

• Incentives 

• Time 

• Evaluation. 

(2000, p.210). 

 

Similarly, Robinson et al (2005) have identified barriers to successful knowledge 

management as organisational culture, lack of standard work processes and time 

constraints. They have described the key ways to overcome these barriers as 

implementing change management programmes, performance measurement 

systems and reward and incentive structures. 

 



19 
 

In contrast to these two opinions concerning culture as a potential barrier to 

knowledge management within organisations, a study by McDermott and O’Dell 

(2001) demonstrates that culture does not have to be the key inhibitor to effective 

knowledge sharing. Organisations that have knowledge sharing built into their 

culture did so by changing their approach to knowledge management to fit the 

culture, not by changing their culture to match their knowledge management 

initiatives. One of the ways in which this was achieved was by linking 

knowledge sharing to solving practical problems that the organisation faced. 

 

2.5 The Research Gap 

These four strands (the role of universities, living laboratories, sustainability 

progress within universities and organisational knowledge management) provide 

a framework for the research and discussions that follow. There is an increasing 

call from the Government and research funding bodies as well as the wider 

public for university research to be ‘valuable’ to the real world. The living 

laboratories approach demonstrates the value of aligning research with the end 

users of the outcome. To date, efforts in improving the environmental 

sustainability of both the university estate as well as the education of students on 

these issues have progressed but there is still a very long way to go. This coupled 

with decreased funds and REF requirements, means that utilising in-house 

expertise to solve environmental problems could potentially be a very effective 

way of supporting the agenda. Research has shown that knowledge management 

within organisations can bring many benefits. However, as noted above, there are 

barriers to overcome with this approach. Identifying these barriers at the outset 

will help ensure that potential solutions address these. 

 

The research set out in this paper aims to build on one of the Planet U concepts 

which can also fall under the living laboratories framework. Namely, the “using 

department” and the “creative department” working together to solve 

environmental sustainability problems within a university. As the commentary so 

far demonstrates, this is not a new idea and essentially it is a simple solution. 

However, there are very few examples of this happening effectively and so the 

remainder of the paper explores the barriers to why in-house expertise is not 

being exploited successfully and how these barriers could be overcome. 
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CHAPTER 3: METHODOLOGY 

 

The research set out in the literature review demonstrates that knowledge within 

universities has been used successfully in conjunction with cities and industry to 

solve problems; in essence as a living laboratory. This paper sets out to ascertain 

if the same principal can be used to solve issues within universities by using 

internal expertise, such as M’Gonigle and Starke outlined in Planet U. 

 

3.1 Research Questions and Aims 

The main question that this research aims to answer is to what extent do 

universities use their academic expertise to enhance their own 

sustainability? This study aims to: 

1. Discover how universities perceive their own knowledge base 

2. Compile reasons why institutions may want to use their own knowledge 

3. Establish how universities use, or do not use, their own expertise and 

knowledge 

4. Set out methods to enhance the way knowledge is used 

 

3.2 Objectives 

To achieve these aims the following objectives were set: 

1. Interview a range of employees from different academic institutions 

2. Examine what factors are at play by undertaking research at a variety of 

universities including:  

a. universities in the four different countries that make up the United 

Kingdom 

b. different sized institutions  

c. a mixture of teaching and research organisations  

d. interview both environmental professionals within universities as 

well as academics 

3. Explore why this seemingly obvious route is not used extensively 

4. Devise methods to embed the process of using academic expertise 

operationally within universities 
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3.3 Positionality and Bias  

The author of this paper has worked in an environmental management role at two 

very different universities for the past four years. This research has been 

undertaken part-time for an MSc funded by their employer, The Directorate of 

Estates at The University of Manchester, as well as working full-time. When 

research is conducted in an organisational setting it is important to acknowledge 

that bias is likely to be a factor (Donaldson and Grant-Vallone, 2002). In this 

case, as the researcher is heavily involved an element of bias could be 

interpreted. However, researcher involvement also allows for a unique study as 

the author is able to test out ideas, especially as this research has been carried out 

over two academic years. The researcher works closely with both academics and 

support staff and in effect their role bridges the two sides with no real allegiance 

to either. Also, the author has had access to staff and reports that otherwise 

would not have been available.  The author has attempted to overcome bias in 

this study by extensive proof-reading and conversations about the methodology 

and outcomes with both academics and support staff in a number of different 

universities. It is hoped that this helps represent a balanced view. 

 

3.4 Research Design 

The research for this dissertation will be conducted by using face-to-face 

interviews. The questions were designed by the author guided by the literature 

review undertaken and based on professional experience of the use of academic 

knowledge being used to solve institutional problems at The University of 

Manchester. The questions aim to see if others in similar positions have the same 

experiences and why they think that is. They also serve the purpose of collating 

possible solutions to this problem, if it is indeed a sector-wide issue. Case studies 

have also been collected from The University of Manchester of academic 

expertise that could have been utilised effectively but was not, and also examples 

of where this practice is slowly emerging. Obtaining these case studies first-hand 

has allowed them to be contextualised and explored thoroughly.  

 

Using a programme of interviews was the most appropriate research tool to use 

as it enabled in-depth discussions with a variety of different institutions. The 

qualitative research interview is a ‘construction site of knowledge’ (Kvale, 1996) 
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and aims to understand the issue from the participant’s point of view. This is 

essential to understand if the use of in-house expertise to solve environmental 

problems would be a valid tool at different universities. Foddy (2001) notes that 

the ability to construct questions which result in useful and reliable data has not 

been very notable in the field of social sciences research. As the interviews in 

this study were carried out over two years, it has allowed testing of the questions 

asked. However, as from the first interview very useful feedback was gained, it 

was felt that the questions did not need to be modified and the same set have 

been used for all twelve interviews. See Table 2 for a list of interview questions 

asked and why they were asked. 

Table 2: Questions Asked to Participants 

 Question Why Asked Aim/ 
Objective 

1 How do you perceive the 
environmental/sustainability 
knowledge base of your university? 

To set the interview in context and 
establish what knowledge the 
participant feels is potentially 
available to use 

A1 

2 Is the operational side of the 
university aware of this 
knowledge? 

To establish whether their 
colleagues understand the extent of 
knowledge available 

A1 

3 How does your institution use its 
knowledge to demonstrate 
innovation for the university? 

To see whether they feel that the 
university is using its academic 
knowledge to showcase innovation 

A3 

4 What advantages, if any, do you 
think would be gained from 
utilising this expertise? 

To establish whether the premise of 
this research is worthwhile 

A2 

5 Can you see any disadvantages 
from utilising the expertise? 

To ascertain why people may be 
cautious of using this route 

A4/O3 

6 What are the main barriers to 
applying academic knowledge 
effectively within operations? 

To discover what the barriers are so 
the research can focus on 
potentially removing these 

A4/O3 

7 Are there any occasions where you 
feel it would not be appropriate to 
use this knowledge? 

To help define limits to this 
approach 

A4/O3 

8 What would your ideal knowledge-
operations scenario be? 

To establish what scenario the 
participant would most welcome 

A4/O4 

9 What improvements could you 
suggest to enhance the way 
knowledge is used? 

To record any ideas professionals 
working in this field may already 
have 

A4/O4 

10 In what subjects are the main areas 
of environmental knowledge which 
could be used operationally?  

To create a list of subject areas 
which could potentially be a 
starting point for putting these ideas 
into action 

A1 
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3.5 Participants  

Twelve interviews were conducted in total at nine different institutions. The 

participants were either in an operational environmental role (e.g. Environmental 

Manager) or an academic at the university whose research portfolio relates to 

environmental sustainability. The participants were selected based on one of the 

aims of the study identified at the beginning of this chapter: 

 

Examine what factors are at play by undertaking research at a variety of 

universities including:  

a. universities in the four different countries that make up the United 

Kingdom 

b. different sized institutions  

c. a mixture of teaching and research organisations  

d. interview both environmental professionals within universities as 

well as academics 

 

Academics were only interviewed at The University of Manchester and 

Manchester Metropolitan University. This was due to difficulties in contacting 

academics at universities where the researcher did not have professional contacts. 

It was also thought that analysing similar roles at two very different universities 

in one city could lead to interesting outcomes.  

 

As environmental legislation and higher education funding bodies vary between 

the four countries of the United Kingdom (Scotland, for example, has the 

Universities and Colleges Climate Commitment for Scotland), at least one higher 

education environmental professional in England, Wales, Scotland and Northern 

Ireland were interviewed. Different sizes and types of institution were also 

interviewed to help determine if scale and culture had an impact on knowledge 

transfer. Some cities have two very different universities in close proximity to 

each other and so two institutions in both Manchester and Oxford were 

interviewed to hear the differences and similarities of existing in the same city.  

 

Table 3 lists the interview participants and why they were chosen. 
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Table 3: Interview Participants 

Institution Job Title  Role Type Reason Chosen Date Interviewed 
University of Oxford Head of Environmental Sustainability Operational Prestigious university 24th May 2010 
London School of 
Economics 

Environmental and Sustainability 
Manager/Residences Sustainability Officer 

Operational Small university, does well 
in The Green League 

16th June 2010 

Queen’s University Belfast Estates Manager (Environmental Services) Operational In Northern Ireland 24th June 2010 
The University of 
Edinburgh 

Sustainability Advisor Operational In Scotland  30th June 2010 

Swansea University Energy and Environmental Engineer Operational In Wales 5th July 2010 
The University of 
Manchester 

Associate Vice-President for Compliance, 
Risk and Sustainability 

Academic Both academic and 
managerial role 

4th August 2010 

The University of 
Manchester 

Senior Lecturer in Information Management Academic Academic at home 
institution 

31st August 2010 

The University of Surrey Sustainability and Environmental Manager Operational Performs badly in The 
Green League 

3rd September 
2010 

Oxford Brookes 
University 

Sustainability Manager Operational Teaching university, high 
in Green League 

18th May 2011  

Manchester Metropolitan 
University 

Senior Lecturer in Geography and 
Environmental Management 

Academic Academic in teaching 
university 

9th June 2011 

The University of 
Manchester 

Deputy Director of Estates, Head of 
Environmental Sustainability 

Operational Senior member of staff 13th June 2011 

Manchester Metropolitan 
University 

Head of Environmental Strategy Operational Large teaching university 22nd June 2011 
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3.6 Procedure 

Before any interviews were held, an Ethical Issues Response Form (see 

Appendix 1) and a Title, Ethics and Risk Assessment Declaration (see Appendix 

2) were submitted to the School of Environment and Development at The 

University of Manchester for ethical approval. As everyone being interviewed 

was able to give informed consent no major ethical issues were identified. 

 

Potential participants were then contacted by email asking them to take part in an 

interview and they were also sent a copy of the questions being asked, a 

participant information sheet (see Appendix 3) and a copy of the consent form 

(see Appendix 4). When the face-to-face interviews took place, the researcher 

made it clear that they could withdraw from the research at any time without 

having to give a reason for doing so; they were also asked if they would prefer to 

be anonymous in this study. All twelve participants stated that anonymity was 

not an issue and they could be identified in the research. Before the interview 

commenced, the interviewer asked if the discussion could be recorded on a hand-

held vocal recording device to aid with transcribing and all participants agreed. 

At the end of the interview all participants signed a consent form and the next 

steps of the research were explained and it was promised that a copy of the final 

paper would be sent to them. 

 

3.7 Data Analysis 

Once the interviews were complete they were transcribed and coding was 

developed. Key themes were highlighted in the transcripts (see Figure 1) and a 

spreadsheet created to record these by the question. Starting with Question One, 

Participant One, key responses were added to the spreadsheet and each response 

was allocated a different colour (see Figure 2), which was also used to 

correspond to the transcript. This resulted in a table of common themes which 

emerged from all twelve interviews. Quotes from the interviews have also been 

used to explain the conclusions in this study. 
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Figure 1: Example Section of Coded Transcript, Participant 10 

 

 

 

 

 

 

 

 

 

 

Figure 2: Example Section of Coded Responses, Question Four 

 

 

 

3.8 Ethics 

It is widely understood that issues of ethics are unavoidable in research (Oliver, 

2003) and this study was no exception. Ethics were considered at all stages of the 

research design and informed consent was gained from each participant. 

Interviews were held in public places and all participants were over eighteen. 

These ethical considerations ensured that the people taking part in this study 

were not affected negatively by doing so. 

 

 

 

Participant 1 Participant 2 Participant 3 Participant 4 Participant 5 Participant 6 Participant 7
Multiple advantages 1 1 1
More cohesive: bring academic and 
administrative sides together and 
builds a stronger sense of community

1 1
Allows purely theoretical knowledge 
to be applied in practice 1
Lets students see research in action 1 1 1
Saves money 1 1
Reduce carbon emissions 1
Access to a different type of 
knowledge 1 1 1
Blue skies research makes utilisation 
difficult 1

Question Four: What advantages, if any, do you think would be gained from utilising this expertise?

What advantages, if any, do you think would be gained from utilising this 
expertise? 

I can think of three or four really. The first is obviously cost saving; we’ve got that in-
house expertise so why not use it? The second would be a feeling of ownership and 
engagement for academic staff, and that feeling of ownership could be transmitted to 
ultimately the student body who could see that academics were not just armchair 
academics but were actually taking an active role in the design of the future 
University. I’m thinking about that with University buildings but equally you’ve got 
travel plans, carbon management plans. We’re trying a little bit to involve say a 
masters student in projects involving carbon management Scope 3 emissions but we 
could be doing more. 
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3.9 Methodology Conclusion 

The research design outline above has ensured that the research meets the stated 

aims and objectives of this study. A sample of twelve actors in environmental 

sustainability within the higher education sector were interviewed. Their 

responses were transcribed and coded and quotes from these interviews have 

been used to demonstrate the effectiveness of the conclusions. 

 



28 
 

CHAPTER 4: RESULTS AND ANALYSIS 

 

4.1 Responses to Interview Questions 

Results for each question asked during the interview process are shown 

graphically below followed by a discussion. As the interview questions were 

opened-ended the data represented in the graphs below do not total the number of 

participants.  

 

Figure 3: Question One 

 

 

The majority of the people interviewed thought that their institution had a very 

good environmental sustainability knowledge base with one person stating that 

they did not know how to perceive it. The purpose of this question was very 

simple, to set the interview in context, start the discussion and to establish what 

knowledge the participant thought was potentially available to use. None of the 

participants thought that they did not have a good knowledge base. Four 

respondents thought that the knowledge was not co-ordinated and outside of the 

core issues such as climate change, the knowledge was not very good. This could 

potentially be due to the fact that people do not label their research as 

environmental/sustainability when it could indeed fall into that category.  

 

 

0 2 4 6 8 10

Very good
Not co-ordinated

Hard to keep track of
Covers  environmental and social

Tried to pull knowledge base together
Don’t know

Huge capacity
Abstractly focused research

Increasing at a rapid rate
Not as good as it should be

Not good outside of core issues
Interdisciplinary

Growing
Student awareness not as good

Number of Participants

Question One: How do you perceive the environmental/sustainability 
knowledge base of your university?
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Figure 4: Question Two 

 

 

Half the respondents felt that the operational side of their institution was aware 

of the environmental sustainability knowledge available. Five of these six 

respondents however felt that not everyone it was applicable to knew about it. 

The responses to this question show quite clearly that there is not a 

comprehensive link between academic knowledge and the practitioners who may 

be able to make use of it. 

 

Figure 5: Question Three 
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Could link to it more
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No formalised engagement

Some people are but not complete
Try to involve both sides

A growing awareness
Need something  to bring it together

Academic knowledge not applied that could be
Try to but difficult

Set-up a databse to try and keep track
Wouldn't think so from way people act

Only available to people involved in leadership

Number of participants

Question Two: Is the operational side of the university aware of this 
knowledge?

0 1 2 3 4 5 6 7

Doesn’t happen
Sustainability in Practice lecture series
Students work with Estates on projects

Don’t have all areas of expertise needed
Through Planning and Development Team 

UG sustainability course for all students 
Sure it does happen, but don’t know about it

Academic response would be different
Commercialisation of research

Sporadic
Increasingly on the agenda

Green technology in buildings
Don't know

Publications/conference presentations
Space management

Environmental champions
Through Sustainability Team

Number of participants

Question Three: How does your institution use its knowledge to demonstrate 
innovation for the university?
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This question was asked to establish if the university was already using its 

academic knowledge to demonstrate innovation and therefore exploiting in-house 

expertise. Half of the participants felt that their institution was using green 

technology in buildings to demonstrate innovation. This ranged from solar panels 

to LED lighting. Three people responded that use was sporadic and not planned 

in any way and two felt that knowledge was not used at all. Two participants 

were sure that it did happen but they did not know about it, demonstrating no link 

between the principal staff member for environmental management at the 

university and academic knowledge. Two respondents stated that innovation was 

shown through the commercialisation of research. These participants were from 

two of the major research universities interviewed which have departments 

whose specific role is the commercialisation and patenting of research. 

 

Figure 6: Question Four 

 
 

This question was asked to discover if the premise of this research, to use in-

house expertise, was advantageous to those working in the field. Almost half of 

the participants (five out of twelve) said that there were multiple advantages from 

utilising the expertise available. The advantage mentioned the most, by 50 per 

cent of respondents, was more cohesive working between academics and support 

0 1 2 3 4 5 6 7

Multiple advantages
More cohesive

Allows application of knowledge
Lets students see research in action

Saves money
Access to a different type of knowledge

Blue skies research makes utilisation difficult
Real world wake-up for academics

Enhances research
Two-way/mutual benefit

Saves time
Make the operational side listen to academics

Can advise on a long-term basis
Academics need real problems for their students

Lot of manpower that could be involved
Will bring in more funding

Increased student recruitment
Universities exist to generate knowledge

Makes a university unique
Makes so much sense

Feeling of ownership and engagement
Lets both sides understand what each other do

Know the university system and processes

Number of participants

Question Four: What advantages, if any, do you think would be gained from 
utilising this expertise?
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staff. This was followed by money saving and then by allowing students see 

research in action. Time saving, having access to a different type of knowledge 

and mutual benefits to all parties were the next most frequent responses. Two 

participants stated that academics need real-world problems for their students; 

these views both came from academics. 23 different responses were given 

showing multiple advantages. As the questions were opened ended, only one 

person mentioning it does not mean that the others did not agree or disagree, just 

that they had not discussed it in their interview. Further research could be 

established on these baseline answers to allow a more detailed representation. 

 

Figure 7: Question Five 

 

This question was asked to ascertain why people may be cautious of this route 

and to see if any disadvantages could be overcome in the outcome of this study. 

Three respondents, a quarter of the sample size, said outright that they could not 

see any disadvantages from utilising this expertise. A quarter of participants also 

said that risk of failure and giving wrong advice, increased or different 

timescales, time pressure and the blue skies early research that their institution 

carried out which might not be at a workable stage, yet were all potential 

disadvantages. Slightly less disadvantages than advantages were given (21 

0 1 2 3 4

Diverting research into the service of the estate
Has to add value to research 

Needs to have a business plan
Unpaid

Need to work out how to implement findings
Need champions in academic community

Need to promote the results using the research
Blueskies research

Academics could mislead 
Can’t guarantee funders that it will work

Support staff under time pressure
Academic staff under time pressure

Could get dragged away from core business
Disadvantages are very minor and easy to avoid

Working with academics
No

Intellectual property rights conflict of interest
Relationships need managing 

People might take criticisms personally
Increased/different timescales

Different language/objectives of academics
Insurance issues

Risk of failure and of giving wrong advice

Number of participants

Question Five: Can you see any disadvantages from utilising the expertise?
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instead of 23) which means that potentially the advantages could outweigh the 

disadvantages. This would not be known however unless more research was 

undertaken into the scale of each advantage and disadvantage, something that 

this study has not allowed for. Again, as with the previous question, only one 

person mentioning a factor does not mean that the others did not agree or 

disagree; just they had not discussed it in their interview. 

 

Figure 8: Question Six 

 

The purpose of this question was to discover what the barriers are so this study 

could potentially focus on removing them. The main barrier which half of the 

participants stated was timescales. From an estates department point of view 

(where the majority of the interviewees were based) projects have very fixed and 

strict timescales. The concern was that if academics were involved they would 

not appreciate this and potentially hold the project up. This would have 

consequences which might lead to the project failing. There was the perception 

that academics almost work in a different time zone as well as having a different 

language and culture. The next most cited barrier from a quarter of the 
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Hard to know what academics do
Increased costs
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Number of participants

Question Six: What are the main barriers to applying academic knowledge 
effectively within operations?



33 
 

participants was that academics and support staff would need different types of 

information and outcomes from a project. For example, the estates department 

would want a new building to function properly and for the occupiers to have no 

major complaints, whereas academic staff might want continued monitoring of 

the building or access to occupants for follow-up research. 

 

Figure 9: Question Seven 

 

The purpose of this question was to help define limits to this approach. If there 

were any occasions where it would not be appropriate to exploit in-house 

expertise, then it is essential to know from the outset so time and resources are 

not wasted. Two respondents stated that there were no occasions when it should 

not be used. No one concern was mentioned repeatedly, the most any was 

mentioned was twice out of a possible twelve. These were: that each case would 

have to be considered separately, if research is at an early stage and therefore not 

applicable yet, if the project is not guaranteed to work, if there was no guarantee 

that the timings would match and if the integrity of the research was damaged by 

this process. 
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Question Seven: Are there any occasions where you feel it would not be 
appropriate to use this knowledge?
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Figure 10: Question Eight 
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Question Eight: What would your ideal knowledge-operations scenario be?
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This question was asked to establish what scenario the participants would most 

welcome in their institution. The most popular responses were around 

communication and responsibility. A senior member of staff needs to have 

responsibility for exploiting in-house expertise within the university and better 

communication is needed between academics and professional staff. A few 

suggestions were also made that academics did not have to be involved in the 

entire project; they could just be involved in a feasibility study or to peer-review 

work done by consultants for example. 32 suggestions were received, giving 

many different angles for this research to consider. 

 

Figure 11: Question Nine 

 
 

The previous question was asked from an utopian perspective whereas this 

question is more concerned with improving the existing situation and recording 

what already works or does not work within institutions. Again, the most 

frequently cited responses were around communication and structure including 

dissemination when projects are successful to promote the concept of using 

academic expertise operationally. The concept of rewarding engagement and 
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Question Nine: What improvements could you suggest to enhance the way 
knowledge is used?
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innovation was introduced for the first time to the discussions that took place 

during the interviews. 
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Figure 12: Question Ten 
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The final question was included to identify areas which could potentially be a 

starting point for putting these ideas into action. 40 different subjects were put 

forward by participants. Not all universities will include all of these areas in their 

research portfolio but it is probably safe to say that the majority of universities 

will include at least one of these subjects. A third of participants discussed 

energy, engineering, climate change, business, renewable energy, transport and 

geography as research areas at their institutions. 

 

4.2 Impact of Interviews on Aims and Objectives 

Each question asked during the interview process linked to an aim or objective 

(see Table 2 in Section 3.4). The following section links the outcomes of these 

interviews with the aims and objectives and builds on the results shown above by 

including quotes from the discussions. 

 

4.2.1 Aim 1: Discover how universities perceive their own knowledge base 

The majority of the participants thought that the knowledge base in their own 

institution was overall quite good. Some of the respondents added a caveat to that 

such as “what’s surprising about the university as a big old institution is that it 

actually doesn’t know how much knowledge it has about itself. The more I 

scratch around doing these sorts of initiatives with social responsibility, 

engaging with a small and growing number of academic colleagues, I realise 

that there is a huge capacity” (Participant Four). None of the participants, 

regardless of the size of the university, thought that the institution as a whole had 

a full picture of what environmental sustainability research was being 

undertaken.  

 

4.2.2 Aim 2: Compile reasons why institutions may want to use their own 

knowledge 

All participants in the interviews could list at least five advantages for 

institutions using their own knowledge. The combined list of advantages totalled 

23 which provides a quite compelling argument for this approach to 

organisational learning. One of the main reasons given was money saving which 

is a reflection of the current economic climate that the higher education sector 

finds itself in and the uncertainty surrounding how increased tuition fees will 
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affect universities. The smaller teaching universities cited money saving as an 

advantage more than the larger research institutions did. The latter group focused 

more on making research relevant, improving the teaching for students and 

bridging the academic-support staff divide. This was all summarised neatly by 

Participant One who stated “It would make the University more cohesive as I 

imagine that at most universities there is a bit of a split between the 

administrative side and the research side and it would be really great if we could 

bring the two together. I think it would also allow a lot of knowledge which is 

purely theoretical to be applied in practice which would be very beneficial. I 

think it would also be fantastic for students to see this kind of thing in action”. It 

was interesting to see the views from the two different types of university, 

demonstrating that any guidance given will have to take into consideration the 

differing focus of different types of institution.  

 

4.2.3 Aim 3: Establish how universities use, or do not use, their own 

expertise and knowledge 

During the interviews, participants found the question ‘how does your institution 

use its knowledge to demonstrate innovation for the university?’ the most 

difficult to answer. The main response that was given was through the use of 

green technology in buildings; however this was not necessarily using the 

institution’s own expertise and knowledge. Having something tangible which can 

be seen, such as a building, makes it easier to demonstrate environmental 

concern which is why this answer may have occurred the most. When the 

interviewee took a little time to think about the question, interesting answers 

were given. For example: 

• “Through commercialisation of knowledge and creating spin-out 

companies” (Participant Four) 

• “Sometimes you have to go away from the University to find it. I was at 

an external seminar and someone mentioned that one of our researchers 

was doing amazing work on water quality and pollution that I had no 

idea about” (Participant Three) 
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• “We have a Sustainability in Practice lecture series. Also things like 

Sustainable Future Consulting which is a student group working with 

Estates to research and implement projects” (Participant Two) 

• “Some academics in The Business School have gained external funding to 

see how we manage data around buildings, energy consumption and 

room booking and the effect that has on space management and therefore 

carbon emissions” (Participant Eleven)  

 

Institutions that create spin-out companies through the knowledge generated 

obviously have useful real-world research so this may be a good starting point 

for exploiting that in-house expertise. However, there may be issues with patents 

which could make it more complicated to use. The comment on leaving the 

university to discover what is happening is probably not unique to that institution 

and highlights again the issues surrounding communication. Two examples were 

given (Participants Two and Eleven) of where in-house expertise is being used 

effectively to solve problems that the institution faces. This may be only on a 

small scale but they prove that it can be effective and so are a useful starting 

point for any recommendations.  

 

4.2.4 Aim 4: Set out methods to enhance the way knowledge is used 

This aim will be discussed in section 5.7 

 

4.2.5 Objective 1: Interview a range of employees from different academic 

institutions 

The results included at the beginning of this chapter are from twelve interviews 

with a range of employees from different types of institutions and from different 

parts of the UK. The impact of this will be discussed further in section 5.2. 

 

4.2.6 Objective 2: Examine what factors are at play by undertaking research 

at a variety of universities. 

The universities chosen to partake in this study were based on a number of 

different factors (see Table 3). The impact of different funding bodies and 

legislators will be discussed here while the other factors are explored more fully 
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in Chapter 5. At least one institution from each of the four countries that make up 

the United Kingdom were chosen to explore if having different environmental 

legislation as well as different funding bodies had an impact. No clear link was 

made between country and performance. However, The University of Edinburgh 

has made impressive efforts at imbedding environmental sustainability into the 

institution. This is partly due to the fact that they have been acting on this for 

longer than most other UK universities and also potentially because Scotland has 

the Universities and Colleges Climate Commitment for Scotland (UCCCfS). This 

has been in place since 2009 and to date, 92 per cent of universities and colleges 

in Scotland are signatories. The Commitment states that all signatories will 

produce and publish a five year Climate Change Action Plan (CCAP) to achieve 

a significant reduction in emissions. This pledge is a collaboration with a number 

of organisations including The Scottish Funding Council, The Scottish 

Environmental Protection Agency and The Scottish Government. The impact of 

initiatives such as this cannot be commented on fully in this research. However if 

this commitment has been successful then it may be another avenue in which 

exploiting in-house expertise can be promoted.  

 

Two universities in both Manchester and Oxford were interviewed to see if there 

was any coloration between universities in the same city. There was no clear link 

in the results; universities were more aligned according to their type (research or 

teaching) rather than their city.  

 

4.2.7 Objective 3: Explore why this seemingly obvious route is not used 

extensively 

Through the interview process, a series of themes emerged surrounding why in-

house expertise is not used systematically within universities. These will be 

discussed in more detail in the next chapter but broadly cover communications, 

academic/support staff divide, how the university is organised, cost, timescales 

and the nature of the research. 

 

4.2.8 Objective 4: Devise methods to embed the process of using academic 

expertise operationally within universities 

This objective will be discussed in section 5.7 
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CHAPTER 5: EVALUATION AND DISCUSSION 

 

The results presented in Chapter 4 can be grouped into various themes. These 

will now be discussed and then a process for embedding the use of academic 

expertise operationally within universities will be outlined. 

 

5.1 Communications 

One of the main issues identified from the research interviews was that of 

communications. Communication problems within a university are by no means 

limited to environmental sustainability, from anecdotal experience every 

department would have a communications gripe. The complexities of 

communicating effectively within large organisations is beyond the scope of this 

research. However it is useful to state that universities tend to be very fractured 

with several faculties led by different deans which operate in very different ways 

and so there are a myriad of problems to overcome. The most effective way of 

communicating is face-to-face and sometimes having a conversation cannot be 

replaced. However, this is very time consuming and not everyone has that luxury 

so other methods have to also be developed. As Participant 3 stated in section 

4.2.3, “sometimes you have to go away from the University to find out what is 

happening”. From an efficiency point of view, this is ineffectual. 

 

Using experience from the researcher’s own institution, The University of 

Manchester publishes a monthly magazine, UniLife1, which is distributed to all 

members of staff as well as external stakeholders. This publication is very much 

research focussed and very rarely highlights other university achievements which 

almost perpetrates the notion that pure research is solely why the university 

exists. This, of course, is one of the main purposes of the institution but it is also 

so much more than that. If a few pages each month were dedicated to other issues 

then staff may begin to foster a more comprehensive understanding of the 

university. Support staff or their roles are seldom mentioned which aggravates 

the academic support staff divide (see section 5.2 for further discussion). UniLife 

could be used to showcase projects where academics and support staff have 

                                                 
1 Archive of UniLife: www.manchester.ac.uk/aboutus/news/unilife 
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worked together successfully to help solve a problem the institution faces. This 

would lead to joint benefits such as fostering a sense of community, highlighting 

the benefits of such collaborative working and potentially bringing forward ideas 

for new projects. 

 

Most universities will have a department dedicated to communications. Their 

purpose will vary from institution to institution but now may be the time to 

rethink what they are used for. Participant Six highlighted their issues with their 

communications department; “communication is a huge problem. We have had a 

battle with the sustainability website, the central communications department 

thinks it is fine and works for them so they are not prepared to change things 

even though it doesn’t seem to work for anyone else”. At The University of 

Manchester, the role of the communications department is very much focused on 

communicating externally what the university has achieved. However, if they 

also had a responsibility to assist in getting their own house in order, then there 

may potentially be better stories to sell. Using the communications department to 

facilitate a network of interested people could result in benefits that could be felt 

far beyond the environmental discipline. Informal networks already exist but 

with an extra degree of co-ordination they could be much more successful and 

could assist when writing funding bids, not just with solving internal problems. 

 

Chapter 1 described networks of higher education environmental professionals 

that exist, for example the Environmental Association of Universities and 

Colleges (EAUC). These networks could be used to share case studies of where 

exploiting in-house expertise has been used effectively and so different 

institutions could learn from each other. Highlighting that this is a method that 

could lead to benefits for the university would also add weight to the argument. 

 

5.2 Academic and Professional Support Staff Divide 

The divide between academic and professional support staff was another topic 

that was discussed frequently during the interviews, particularly with research 

universities. This was commented on during the new President and Vice-
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Chancellor’s welcome speech2 at The University of Manchester in July 2010, 

“all too often, excellent work goes unheeded and we forget to say thank you. This 

is particularly true, I think, of our professional support staff and it is important 

we recognise the work that often is hidden behind closed doors”. Again, this is a 

wider institutional issue that goes far beyond the scope of this paper; however the 

outcomes of this research could assist in bridging this divide. 

 

As discussed in the Literature Review, academic work life is more driven by 

external factors than internal ones. Demonstrating application of research within 

the university may help shift this focus. One of the academics interviewed 

described managing academics as “herding peacocks. After all, the reason why 

people enter academia is because they want to do what they want to do and not 

to be told what to do” (Participant Six). Therefore it is important to note that 

exploiting in-house research does not necessarily mean that academics will be 

told what to do; its aim is not to be prescriptive but rather to identify where there 

is an overlap with research and where two different parts of the university can 

work together for mutual benefit. Another of the participants stated that their 

institution needs to be “less precious and stop perpetrating the sense of inferior 

class mechanism by holding onto its privilege” (Participant 4). If indeed this is 

the correct way forward, and the changes in REF funding indicate that it is, using 

academic expertise for the organisation to learn would assist with this. It would 

help make research become more applicable to the real-world and useful to 

society, which in the new era of higher education funding the UK is about to 

enter, is inherently important. 

 

At two universities, both operational as well as academic staff were interviewed 

which enables the different perspectives to be seen. For example, the question 

was asked ‘is the operational side of the university aware of this [environmental 

sustainability] knowledge?: 

Academic: “The way they act you wouldn’t think they were! I will temper that by 

saying if they are, they choose to see academics in a different light and not 

                                                 
2 Video of speech: www.staffnet.manchester.ac.uk/president-and-vc/videos 
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people that they can really call on and take advantage of their expertise” 

(Participant Ten). 

 

Support staff: “The operational side are aware of sustainability issues. I think 

there has been a lack of understanding on how to engage with environmental 

sustainability but this has definitely been growing over the past three and a half 

years or so” (Participant Twelve).  

 

These conflicting statements demonstrate how differently the two groups can 

view the situation. Professional staff may not feel that they can call on academics 

for help as they speak a different language and may fear that they will not 

understand what is being said, that they are of lesser intelligence somehow. The 

different language of academics was discussed several times in the interviews as 

a barrier for working effectively with them. For example: “I look at some of the 

stuff academics send through and trying to relate that to everyday operations is 

quite difficult. The research we do is very high level and when you get academics 

starting to talk about what it is they are doing, it is very difficult for even senior 

professional staff, but lets say technical staff as well, to understand” (Participant 

Eleven). To overcome this barrier, it would be useful if a senior member of staff 

had responsibility for being a go-between, to turn academic language into 

something that is usable for practitioners, which again, is an issue of 

communication. This active intermediary could assist with breaking down the 

privilege and elitism given to science which may deter non-academics from 

engaging with this information. From the interviews with support staff, an 

impression was gained that there is a critical image of academics as people who 

tend to complicate matters. An image of academics as innovators needs to be 

cultivated instead, which is something the active intermediary role could support. 

 

It is clear that there is a lack of understanding and appreciation of what the two 

different sides of a university do; the fact that there are different sides in many of 

the institutions interviewed speaks volumes. When understanding is real, 

appreciation follows and this is the stage that needs to be reached to effectively 

work together. However, with appreciation also comes criticism and so the 

participants of exploiting in-house expertise projects need to be prepared for this. 
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It is not easy to foster a culture of appreciation in any situation, not just within 

higher education. One academic interviewed put forward the idea that all senior 

managers should have a PhD to truly understand what being an academic 

involves. The author of this study certainly developed a deeper understanding of 

the academic community throughout the course of studying for an MSc which 

has enhanced their working relationships with academics; however having a PhD 

is an extreme suggestion and not realistic. Also this would not overcome the 

issue of academics understanding the roles of their support colleagues. A few of 

the research participants suggested that job shadowing should be mandatory or 

that staff should physically sit in the office of their academic equivalent for a few 

days a month.  

 

The University of Manchester has a network of environmental champions 

throughout the institution called Sustainability Enthusiasts3. These Enthusiasts 

are a mix of academics and non-academics and the author’s experience has 

shown that this has helped understanding between the two groups. They meet 

every quarter and hear a mixture of presentations from both the operational and 

academic side related to sustainability issues and informal discussions are 

encouraged before and after the meetings. This has resulted in an environmental 

sustainability support network which has proved invaluable in advancing the 

sustainability agenda at The University of Manchester. 

 

5.3 Cost 

One of the main advantages identified through this research is cost savings. 

Interview participants felt that there would be less need to pay for consultants if 

in-house knowledge was utilised. All UK institutions are facing budget 

restrictions due to changes in higher education funding from central government. 

This could potentially lead to increased use of internal knowledge exploitation. 

Running concurrently to this is increased emphasis from funding bodies on 

environmental management. Chapter 1 discussed the requirements from HEFCE 

for institutional carbon management plans and anecdotal evidence has shown that 

funding bids are asking for more environmental information as part of the bid 

                                                 
3 Details of Sustainability Enthusiasts: www.manchester.ac.uk/sustainability/enthusiasts 
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process, for example asking if the institution has an externally accredited 

environmental management system. The author of this research has seen a 

marked increase in contact from academics submitting research proposals and 

having to complete an environmental management questionnaire as part of the 

submission. EU funding schemes are increasingly requiring a collaboration of 

different groups for funding. Including different partners from across the 

spectrum of a university could contribute to such requirements. 

 

5.4 Timescales 

A major concern from non-academic participants in the interviews was the 

impact of academic involvement on timescales. Projects, especially high-value 

ones found in estates departments, have very tight and fixed deadlines which 

means that any interruption to this could result in failure. It is essential therefore 

that at the beginning of the project that both parties agree on the major deadlines 

and ensure that they are realistic. Problems may occur when academics are 

brought in once the project has started. As with any project, the most successful 

ones are those that have a clear structure and all parties have agreed the project at 

the beginning. Project teams will need to be wary if inviting academic 

involvement at a later stage. 

 

5.5 University Structure 

Interview participants stated that the structure of their institution was an issue 

when looking at the potential of exploiting internal knowledge. This also relates 

to the differences between academics and non-academics. Participant Six 

summarised the difference succulently, “academics feel that the direction of the 

university should not be directed by Estates/Finance etc. whereas these people 

think that they are running the university and are intolerant of academic 

demands. This is a bit of a battle”. The majority of the interview participants 

stated that they had environmental management committees which had both 

academic and non-academics but they do not work effectively. The University of 

Manchester’s strategic plan, Advancing the Manchester 2015 Agenda, has a 

specific enabling goal on environmental sustainability which contains a section 

on exploiting in-house expertise, ‘The University will seek to draw on the very 

considerable research and teaching knowledge on issues relating to sustainability 
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e.g. climate change, energy efficiency, sustainable consumption etc.’ (2011, 

p.18). As part of this, the university has both academic and non-academic 

involvement on committees such as the Sustainability Steering Group. This has 

not led to any increased involvement from academics in operational 

environmental matters. It is hard to say why this is, however academic 

attendance is low as they potentially do not see it as a priority and the issue of 

exploiting in-house expertise is very rarely discussed at these meetings. This is 

one example of how structures need to be formal and staff have to be given 

responsibility otherwise the issue being discussed will not be given priority. To 

try and overcome this situation, the university’s new Environmental 

Sustainability Strategy (waiting approval from the Senior Management Team at 

the time of writing) explicitly states exploiting in-house expertise as a target with 

a named person responsible for delivering this. 

 

In 2010 Oxford Brookes University launched their first Sustainability Report as a 

result of their Corporate Responsibility Programme. This sets out a very clear 

governance structure with responsibilities stated explicitly and clear reporting 

guidelines. As part of this they have created a mapping database, ‘the first 

attempt to create a coherent and comprehensive list of all the projects at the 

University which contribute towards its net positive impact’ (2010, p.12). The 

database has allowed the institution to identify the range of relevant activity 

occurring across the university and the individuals who are managing these. An 

approach such as the one Oxford Brookes University has taken will benefit the 

whole spectrum of environmental management within a university, not just 

exploiting in-house expertise. 

 

Another issue that was discussed several times during the interviews was that of 

reward and recognition. For members of staff to take on extra projects or be 

involved in work that goes beyond their day-to-day responsibilities, they need to 

be recognised and rewarded for doing so. This could be done in a number of 

ways, financial or through an award scheme. Rewarding staff who have taken 

part in these projects would have the added benefit of promoting the concept of 

exploiting in-house expertise. 
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5.6 Nature of Research 

The nature of research was the final theme that emerged from the research 

interviews. Some of the larger research intensive universities were concerned 

that their research was either very early stage blueskies research or could 

potentially have issues with patents if it was at a commercialisation stage. Also 

one participant stated that “obviously we don’t have all the expertise needed as 

we are an institution that specialises in economics” (Participant Two). These 

three concerns begin to define the limits of the exploiting in-house expertise 

approach. Not all research is relevant and some cannot be used for reasons 

surrounding intellectual property rights. Additionally, not all institutions will 

have an expert on all of the environmental issues that it faces. Not all research is 

relevant to this approach of knowledge exploitation and so it should only be used 

when clear benefits can be seen for both the academic and the operational 

member of staff. 

 
 
5.7 Guidelines for Embedding the Use of Academic Expertise Operationally 

Within Universities 

The six themes discussed which emerged from the research interviews begin to 

form recommendations for embedding the use of academic expertise 

operationally within universities. All participants thought that such a concept 

could be used successfully within their institutions. Universities were asked to 

take part in this study partly based on their size as it was thought that this might 

be an issue however size has not explicitly emerged as a main factor in 

discussions, although communications has. This may be more due to the staff-

student ratio or the number of research institutes within a university leading to 

fragmentation. As this was not one of the aims of the study, the questions were 

not focused on this and it has not been able to be explored fully. Table 4 shows 

the different sizes and scales of these universities, from 39,438 students to 9,274; 

meaning that potentially this approach could be used at a wide-range of different 

institutions as none of the participants thought that communications was a barrier 

that could not be overcome.  
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Table 4: Comparison of Participating Universities in the Study (as of 26th 
May 2011) 

Institution Number of 
Students 

Number of 
Staff  

Income 
(£ 
million) 

The University of Edinburgh 28,394 7.839 634  
The London School of Economics and Political 
Science 

9,274 3,023 221 

The University of Manchester 39,438 9,755 788 
Manchester Metropolitan University 34,000 4,300 236 
The University of Oxford 21,000 10,427 890.6 
Oxford Brookes University 18,167 2,783 158 
Queen’s University Belfast 17,000 3,000 294 
The University of Surrey 14,441 2,300 193.8 
Swansea University 13,786 2,225 150.3 
 

The research has indicated that most of the resources are in place to adopt this 

approach within universities which begs the question of why it is not happening, 

or happening more quickly. The preceding sections have attempted to explore 

this and suggest ways to enhance the current situation to enable this to become 

common place. These suggestions can be combined to form guidelines which 

now follow for exploiting in-house expertise operationally within universities. As 

noted earlier, different factors are more relevant to different types of universities 

and so when using these guidelines, consideration will have to be given to the 

factors which hold most weight in the particular university. 

 

Communications 

• Face-to-face meetings are important yet time consuming 

• The use of institutional magazines to highlight successful projects which 

have used in-house knowledge to help solve an operational problem 

• The use of the communications department to facilitate a network of 

potential participants 

• Networks such as the EAUC can be used to promote and share case 

studies between different universities 
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Academic and Professional Support Staff Divide 

• The aim is not to be prescriptive to academics but to identify overlap 

between operational areas and research that they may be undertaking 

which could lead to mutual benefits 

• Highlight the contribution that such methods of working could make to 

REF submissions and funding bids 

• A senior member of staff to be given responsibility for facilitating these 

relationships as an active intermediary that can assist in overcoming the 

language barrier 

• Potentially invest time in job shadowing to better understand how 

counterparts operate 

• Develop a network of interested individuals that includes both academic 

and non-academics to share knowledge, such as the Sustainability 

Enthusiasts 

 

Cost 

• Promote the potential cost savings as there may be less reliance on 

buying-in consultants 

• Highlight the opportunity to enhance research bids 

 

Timescales 

• Ensure agreement on deadlines from both parties at the beginning of the 

project 

• Be aware of potential time implications of inviting academic involvement 

once the project has already begun 

 

University Structure 

• Ensure that a senior named person is responsible for facilitating such 

projects, gaining senior management support 

• Need a clear governance structure with responsibilities stated explicitly 

and clear reporting lines 
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• Investigate the benefits of a mapping database. Once the database at 

Oxford Brookes University has been in place for a sufficient amount of 

time, more benefits from this can be identified 

• Reward and recognition for individuals involved in this process 

 

Nature of Research 

• Be aware of the limits of the exploiting in-house expertise approach. A 

specialist institution may not have all the knowledge required and 

research undertaken at research intensive universities may be at a very 

early stage or have limits to usage due to intellectual property rights 

 

One issue that is important to take into consideration when using this approach is 

the nature of projects. Some may be so large that it would be impossible for 

academics to be fully involved. In this case, academics could potentially be used 

as a health check to peer review reports from consultants. This has been seen 

recently at The University of Manchester. The University is currently 

investigating the best options for a combined heat and power plant (CHP) for the 

campus. The estimated cost for this is £21 million so it is crucial that the best 

option is chosen. External consultants have been appointed to undertake the 

feasibility report and internal academics have been invited to peer review this 

report. At the time of writing the outcome of this is unknown but the choice of 

fuel (dual or single) is expected to change due to academic advice. This has huge 

implications for the future with issues such as energy security and cost of fuel; it 

also dramatically changes the payback time. It is hard to say at this stage the 

impact of using in-house expertise has had on this project, but as such large 

amounts of money are at stake it is safe to say that it will be significant.  

 

In light of these discussions, a process chart of what type of academic 

involvement is needed may be beneficial. This has been attempted in Figure 13. 

This method has been used at The University of Manchester which has resulted 

in a group of academics receiving external funding to help address the process of 

collection, management and analysis of building, energy, room booking, IT and 

financial data. The results are expected to improve the financial and 
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environmental decision-making processes of the institution through using 

business intelligence. The project is only half way through and so it is too early 

to see the full extent of this. However, from the beginning of the project, it was 

made clear what the deadlines were, what staff members (both academic and 

operational) were to be involved and the time implications of their involvement. 

Regular meetings are held which ensures that everyone is kept updated. Both 

groups seem to be pleased with how the project is going and there have been 

none of the issues that were raised during the research interviews and discussed 

earlier in this paper.  
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Figure 13: Process of Academic Involvement in Projects 

 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Operational Project 

Academic 
involvement from 

beginning 

Academic 
involvement as peer 
review/health-check 

Identify appropriate 
academic(s) 

Agree level of 
involvement, time 
required and key 

deliverables 

Key milestones of 
project 

Academic 
involvement 

still 
required? 

 

Conclusion of project 

Review 
involvement/case 
study for future 

recruitment 

Agree or suggest 
involvement for the 

future 

Identify appropriate 
academic(s) 

Agree level of 
involvement, time 
required and key 

deliverables 

Conclusion of project 

Academic peer 
review/health check 

Agree on actions 
following academic 

comments 

Review 
involvement/case 
study for future 

recruitment 

Agree or suggest 
involvement for the 

future 

ACADEMIC 
SPONSOR  

ACADEMIC PEER 
REVIEWER 



55 
 

CHAPTER 6: CONCLUSIONS 

 

The research in this study demonstrates that a radical overhaul is not required for 

universities to effectively exploit in-house expertise to solve operational 

problems. Everything that is required already exists at most institutions, certainly 

at The University of Manchester. What is needed is some reorganisation and 

redefining of roles. As demonstrated by McDermott and O’Dell in the Literature 

Review, changing the approach to knowledge management is more effective than 

attempting to change the culture of an organisation.  

 

Increasingly, efforts are focusing on this model, for example: The Economic and 

Social Research Council (ESRC) Genomics Policy and Research Forum are 

hosting a conference entitled ‘bridging the gap between research, policy and 

practice: the importance of intermediaries (knowledge brokers) in producing 

research impact’ in December 20114. Also The Greater Manchester Local 

Enterprise Partnership (LEP) held discussions in July 2011 where they accepted 

that more people are needed to bridge the gap between discovery and 

application5. The emphasis that is being placed on this model help reinforce that 

this is a win-win situation. However, it needs to be framed in the right way to 

gain acceptance. The guidance to this approach should emphasis different areas 

depending on the type of institution, for example, money saving was a particular 

issue for smaller universities. 

 

The main question that this study attempted to answer was: to what extent do 

universities use their academic expertise to enhance their own sustainability? The 

results presented show that this is very varied across the higher education sector. 

Through the interview process advantages, disadvantages and barriers to this 

approach were identified as well as compiling the scenarios that practitioners 

working in the field would prefer. Concepts that were set out in the literature 

review such as living laboratories, organisational learning and knowledge 

management have been built upon in the specific context of environmental 

                                                 
4 http://www.genomicsnetwork.ac.uk/forum/events/conferences/title,24718,en.html  
5 http://www.staffnet.manchester.ac.uk/president-and-vc/presidents-weekly-
update/archive/2011/14july2011/  
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governance and management within higher education. It is hoped that the 

guidelines set out as a response to this research aids institutions in making the 

steps they have already taken to be more effective. These guidelines closely 

match the factors that are essential for effective organisational knowledge 

management put forward by Mårtensoon and discussed in the Literature Review. 

 

The themes identified: communications, academic and non-academic divide, 

cost, timescales, university structure and the nature of research are not restricted 

to environmental management. These are part of wider issues surrounding 

university culture and tradition. This research attempts to merely take a modest 

step in untangling these problems from an environmental focus. The next stage is 

for a university to attempt to implement the suggestions laid out in this paper and 

to observe and analyse the results of doing so. This could be done by analysing 

the effectiveness of the business intelligence project at The University of 

Manchester once it is completed. 

 

It is important to note that the answers to the interview questions were from a 

subjective position given by the participant. They were based on how the 

member of staff felt and participants were not asked to provide concrete 

examples. These have been complemented by actions already being taken such as 

the corporate responsibility governance structure at Oxford Brookes University. 

As this way of working is at an early stage in universities it has not been possible 

to provide more evidence than this. 

 

A university is an organisation that generates knowledge and therefore it should 

also learn from itself. For example, estates departments could learn from their 

building projects in the field of climate change adaptation, something that 

academics could assist with. A university will become more credible if its own 

house is in order as academics provide advice externally, often advice which is 

not reflected in their own estate. The UK is entering a new, and to an extent 

unknown, phase of higher education providing the perfect time to demonstrate 

their own innovation and their contribution to society. HEFCE’s latest Scope 3 

requirements offer an excellent opportunity for projects that exploit in-house 

expertise. To use the term coined by Planet U, this ambidextrous management 
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could bring a raft of benefits to all parties involved and to ultimately the 

university as a whole. Students will benefit from being able to see research 

carried out on their campus which can also provide more opportunities for them 

to be involved, enhancing the student experience. 

 

This research has focused on exploiting internal knowledge as an issue of 

environmental governance. However it could potentially be used for other areas 

within a university setting, potentially a lucrative area for further research.  
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APPENDICES 
 
Appendix 1: Ethical Issues Response Form 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 

School of Environment and Development  
Ethical Issues Response Form 

 
This form should be completed only if you have iden tified ethical issues on your 
dissertation/research paper title & ethics form. 
 
Family Name Millard 
First name(s) Lucy 
Registration Number 7374043 
Programme MSc Environmental Governance 
Name of Supervisor Dr. James Evans 
Title of Dissertation 
 

To what extent is academic environmental expertise utilised operationally 
within universities? 

 
The following should be addressed, where applicable, when explaining how you will address any ethical 
issues arising from your dissertation/research project. All questions must be answered. ‘Not applicable (N/A)’ 
is a satisfactory answer where appropriate. 

1. Brief description of the research project. The aim of this research is to understand how internal 
environmental expertise is utilised within university operations, for example, the extent to which the 
architecture department is involved in capital projects. 
 
2. Does the research involve any of the following?:  YES NO 

• use of questionnaires designed by the researcher (attach a copy)  X 

• use of standard survey instrument  X 

• use of on-line surveys (attach a printout of proposed screen information)  X 

• use of interviews (attach a copy of proposed questions) X  

• use of focus groups (attach a list of focus group topics/questions)  X 

• audio-taping participants or events X  

• video-taping participants or events  X 

• research about participants involved in illegal activities  X 

• access to personal and/or confidential data without the participant’s specific consent  X 

• administration of any stimuli, tasks, investigations or procedures which may be 
experienced by participants as physically or mentally painful, stressful or unpleasant 
during or after the research 

 X 

• observation of participants without their knowledge  X 

 
3. Provide a summary of the design and methodology of the project, including the methods of data 
collection and the methods of data analysis. It is expected that the main focus of this research will be in 
my role at the University.. I will approach colleagues for interview requests, as well as environmental 
professionals in other higher education establishments. 
 

4. Describe the research procedures as they affect the  research participant and any other parties 
involved. 
I will hold face-to-face or telephone interviews with contacts I have made throughout my career. 
 

5. What, in your opinion, are the ethical consideratio ns involved in this research and how will they be 
addressed? You may wish for example to comment on i ssues to do with consent, confidentiality, risk 
to participants etc. Confidentiality of information: all participants will be provided with a consent form to sign; 
this will include the option to opt out of being mentioned in the study. 
 
6. Will the research specifically target:  YES NO 

• students or staff of this University X  

• adults (over the age of 18 and able to give informed consent) X  

• children (anyone under the age of 18)  X 

• the elderly  X 

• people from non-English speaking backgrounds  X 

• anyone intellectually or mentally impaired who can’t provide consent  X 

• anyone who has a physical disability  X 
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• patients or clients of professionals  X 

• anyone who is a prisoner or parolee  X 

• any other person whose capacity to give informed consent may be compromised  X 

 
Please note that you may also need to obtain satisf actory CRB clearance (or equivalent for overseas 
students). 
 
6. Will payment or any other incentive be made to any research participant? If so please specify and 
state the level of payment to be made and/or the so urce of the funds/gift/free service to be used. Ple ase 
explain the justification for offering payment or o ther incentive. NO. 
 
7. Please indicate the method of recruitment by tickin g the appropriate boxes. Indicate all that apply. 
 
Mail Out  Email X Telephone  
Advertisement 
 

 Recruitment carried 
out by 
third party 

 Personal contacts 
 

X 

Recruitment 
carried out 
by researchers 
 

 Contact details 
obtained 
from public documents 
 

X Contact details 
obtained from private 
sources 
 

 

Participants 
from a previous 
study 

 Snowball  Other (please explain) 
 

 

 
If using a mail out who will be distributing it? N/A 
 
If using an advertisement explain where it will be placed. N/A 
 
If recruitment is to be conducted by a third party (e.g. employer, doctor) have you attached an approval letter 
- requesting their assistance? N/A 
 
If contact details are to be obtained from private sources have you attached an approval letter? N/A 
 
8. Please give details of how informed consent is to b e obtained. A copy of the proposed consent form, 
along with the proposed information sheet must accompany this proposal. As part of my job, I am a 
member of the Environmental Association of Universities and Colleges (EAUC). Through this I have come to 
know a number of University Environmental Managers and these are the people I will approach for interviews. 
These are all non-vulnerable adults. A consent form will be provided to them along with an information sheet so 
they can make an informed decision about their possible involvement and understand that they are under no 
obligation to take part. 
 
9. Please state who will have access to the data and w hat measures will be adopted to maintain the 
confidentiality of the research participant and to comply with data protection requirements e.g. will the 
data be anonymised? The researcher, supervisor and markers will be the only people who will have access to 
the data. Before each interview I will obtain consent for the participant to be named in the final dissertation. If 
this is now obtained then no university name or other identifier will be placed in the final work. 
 
10. Will the participant be given feedback? If so descr ibe how the feedback will be disseminated. The 
participant will be given feedback. A copy of the final dissertation will be sent to the interviewee. 
 
11. Responsibilities to the wider society. N/A 
 
12. State location(s) where the project will be carried  out. At different Universities within the UK including 
Manchester and Oxford at a minimum. A number of interviews will be held at the annual Environmental 
Association of Universities and Colleges Conference. This is likely to be held in York in March 2011. 
 
13. Date on which project will begin May ‘10 and end Ju ne ‘11 (this must not be before the date of Ethics 
Committee approval) 
Signature: Lucy Millard    Date: 13/05/10 
 
Supervisor’s Declaration: 
I have discussed the above ethical issues with the student in relation to his / her proposed research and agree 
that the involvement of human participants / human data / material is essential for the proposed research topic. 
Supervisors Name : James Evans 
Supervisor’s Signature : James Evans 
Position held : Lecturer 
Date: 13/05/10 
 
This form should be submitted to the School of Environment and Development Student Information 
Desk on the 2nd floor of the Arthur Lewis Building 
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Appendix 2: Title, Ethics, Risk and Assessment Declaration 
 

School of Environment and Development  
 

Title, Ethics and Risk Assessment Declaration 
 

The purpose of this form is to confirm the student has decided on an appropriate title for 
the dissertation or research paper and addressed any ethical considerations or fieldwork 
practicalities raised by the research. 
 
The form should be submitted to the School of Environment and Development Student 
Information Desk by 14th May 2010 
 
After submission of the form, students may still change the title of their dissertation with 
the agreement of their supervisor. If a change to title has ethical implications, this should 
also be indicated and an ethical statement completed if necessary. 
 
1. Title  
 
Family Name Millard 
First name(s) Lucy 
Registration Number 7374043 
Programme MSc Environmental Governance 
Title of Dissertation To what extent is academic expertise utilised operationally within 

universities? 
 

-------------------------------------------------------------------------------------------------- 
2. Ethical Considerations  

 
Declaration:  I, the student, have read and understand the attached School of Environment and Development 
Guidelines on Ethical Issues in Research 
 
Please tick (�) one box: 
The proposed research raises no ethical issues.  
 

 

There are ethical issues involved in the proposed research. I have attached a statement which 
indicates how I intend to approach these issues in my thesis. 

� 
 

 
Should you wish to discuss this further before submitting your Ethical Statement please contact Rosie 
Williams (rosie.williams@manchester.ac.uk) 
3. Risk Assessment  
 
Declaration;  I, the student, have read and understand the Gener ic Risk Assessment Forms (available 
on SED Intranet): 

 
SED Generic A: Off Campus work in UK 
SED Generic B: Off campus work overseas 
SED Generic C: On campus working 

 
Please tick (�) one box: 
The proposed research does not involve any fieldwork.  
The proposed research does include a period of fieldwork. I have read the School of 
Environment and Development Generic Risk Assessments and am able to adhere to its 
requirements. 

� 
 

The School of Environment and Development Generic Risk Assessment does not meet the 
requirements of my proposed research and I require further information. 

 

 
Should you wish to discuss this further please contact Rosie Williams (rosie.williams@manchester.ac.uk) 
-------------------------------------------------------------------------------------------------- 
Signature (Supervisor) J. Evans Date 13/05/10 
Signature (Student) L. Millard Date 13/05/10 
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Appendix 3: Participant Information Sheet 
 

Exploiting In-house Expertise 
 

Participant Information Sheet 
 

You are being asked to take part in the research study Exploiting In-house Expertise. This 
sheet explains why the research is being done and what it will involve. Please ask if there 
is anything that is not clear, or if you would like more information. Thank you for reading 
this. 

 
Who is conducting the research? 
Lucy Millard, an MSc Environmental Governance student at the University of 
Manchester as part of the research dissertation element of the course. 

 
What are the objectives? 
Universities have to improve their environmental performance due to many factors 
including: HEFCE funding, the People & Planet Green League and student expectations. 
This research investigates to what extent academic environmental expertise is being 
utilised operationally within universities, for example, the extent to which the architecture 
department is involved in capital projects. 
 
The research has four aims: 

1. How universities perceive their own knowledge base 
2. Reasons why universities might want to use their own knowledge 
3. How universities use or do not use their own expertise and knowledge 
4. What would enhance the way knowledge is used 

 
Why have you been chosen? 
I am seeking to interview people involved in environmental management within 
universities to help build up a picture of how different universities approach this. This 
research is based upon a number of visits to high profile universities in the UK. 
 
What will you be asked to do? 
Participate in a brief (less than one hour) semi-structured interview, which will be 
recorded using a digital recorder. The interview will be conducted in a location to suit 
you. 
 
What happens to the data? 
The material will be written up and analysed. You can choose to remain anonymous if 
you would prefer, and you will have a chance to look at and approve any material used. 
You are not obliged to take part and may withdraw at any time. This research will be used 
only for academic study purposes. 
 
What are the intended outcomes of the project? 
This research will be used as the basis for my dissertation for the MSc in Environmental 
Governance. 
 
Contacts for further information 
Lucy Millard, University of Manchester, Professional Services Unit, Beyer Building, 
Oxford Road, Manchester, M13 9PL 
0161 275 5563 
Lucy.Millard@manchester.ac.uk 
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Appendix 4: Participant Consent Form 
 
 
 
 
 

 
Exploiting In-house Expertise 

Participant Consent Form 
 

 
Name: _________________________________________________ 
 
Job Title: ______________________________________________ 
 
University:  _____________________________________________ 
 
Name and university to be included in the research?  

Yes □  No  □ 
 
I agree to be a participant in the exploiting in-house expertise research outlined in 
the participant information sheet. I understand that I am under no obligation to do 
take part in this research and can withdraw at any time without having to give 
reasons for doing so. 
 
 
 
Signature: _____________________________________ 

 


